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WHAT IS FEEDBACK?

LEARNING INTENTION SUCCESS CRITERIA

In this module, we are learning the definition of We have successfully completed this module when
feedback so that we can better understand what

feedback looks like in our schools and classrooms. 1. We can define feedback in our own words.

2. We can con thefdefinition of feedback with
specific in our schools and classrooms.
3. We ca‘k\ ify specific examples of
when fe ack works in our schools and

. @'opms.

Feedback is an es%?l part of the learning process. As classroom teachers, we con-
stantly seek ack to gain a sense of how our learners are progressing in the learn-
ing experie task. From a much larger perspective, we seek feedback to gain an
understanding of how learners are progressing toward the overall learning goals or
targets for the academic semester or year. On the other side of the desk, our learners
Video 1.1: Introduction seek feedback to know if they are headed in the right direction in learning content,

to Module 1 skills, and understandings.
resources.corwin.com/

howfeedbackworks

However, each of us has our own understanding of what feedback is, what feedback
looks like, and the ways to seek feedback. Use the space provided on the next page
to jot down your prior knowledge and prior experiences with feedback. What is your
understanding of how feedback works?



Module 1: Feedback

What do you currently

see in your own school

and classroom that you
would identify or classify as
feedback?

What do you think feedback
should look like in order to
move learning forward?

What are the different ways
you currently seek feedback
to gain a sense of how your

learners are progressing? < ,:

Again, feedback is an essential part of the learning process. Now that you have shared
your current thinking, let’s begin to explore the importance of feedback with an exam-
ple from the toy section at your local department store.

Building blocks, puzzles, and furniture shine a spotlight on the value of feedback.
Whether using blocks to make a model airplane, working on a 1,000-piece landscape
puzzle, or putting together a bookshelf you just purchased for your classroom, moni-
toring your progress throughout the process ensures that you don’t arrive at the end of
your task with misaligned wings, a puzzle that doesn’t match the picture on the box, or
a crocked bookshelf (not to mention the dread of having extra pieces and parts lying
around). Using the idea that feedback helps us gain a sense of progress, use the space




Part I: Setting the Foundation

provided to list all the ways you and your colleagues might monitor your process in
building with blocks, completing a puzzle, or putting together a bookshelf. You don’t
have to do all three, but be very specific with the one you and your colleagues select.
We provided two examples for the puzzle task to get you started.

What You Need to Do to Questions You Would Ask Yourself or

Monitor the Process Others From Whom You Need Feedback

Building a Block
Airplane

Completing a Puzzle

Example:

Look at the picture on the box to see the w
finished product.

a
Arrange the pieces into piles with§® ]
coloring.
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Putting Together
a Bookshelf

This is certainly not a playbook about blocks, puzzles, and furniture. So, now let’s
replace the three tasks above with the following:

1. Instead of building an airplane, what if learners were asked to build a case
for the reduction of fossil fuel use for a high school environmental
science class?
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2. Instead of completing a puzzle, what if learners were asked to complete an
analysis of primary sources to make informed judgments about a particular

historical event?

3. Instead of putting together a bookshelf, what if learners were asked to put
together the elements of color, value, patterns, and emphasis to create a

still-life painting?

It turns out that monitoring the progress throughout the process of each of the revised
tasks is an essential part of the overall learning process. Using your responses from
the previous task, revise them to reflect the science, social studies, and/or art task. An

example is provided for you.

Building a Case for

Fossil Fuel Reduction

Completing an Analysis
of Primary Sources

Creating a
Still-Life Painting

©

Instead of . . . Look at the picture on

the box to see the finished pr t...

e Try...Look at an exemplarre
sponse to see what cc ul
analysis looks lik

Instead of . . . Arrange the pieces into
piles with similar‘eoloring . . .

o Try.. ight specific parts of
th ent with different colors

d on similar information.
C)




Part I: Setting the Foundation

You and your colleagues may have noticed that revising your responses to the
first task (i.e., building blocks, puzzles, and furniture) to fit a science, social studies,
and/or art task was easier than expected. With very minor edits, the same ways you
and your colleagues might monitor your progress and process in building a plane,
completing a puzzle, or putting together a bookshelf applies to science, social stud-
ies, and art. This strongly suggests that there is a common set of features in all feed-
back that makes feedback essential and important. Similarly, if this common feature
or set of features is missing, the feedback loses power in the process. For example, if
you and your colleagues had simply responded to the previous tasks by stating you
would stand by and keep saying, “try harder, keep at it, you can do it,” little progress
would be made in any of these tasks. So, what is the common set of features that
make feedback essential and important?

Before moving forward, take a moment to discuss what you and your colleagues believe
are the common features that make feedback essential and important to the learning
process. In other words, what makes your feedback effective?

s
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Keep this page marked. We will come back and revise your initial response. For now,
let’'s unpack the definition of feedback.
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THE DEFINITION OF FEEDBACK —
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The very definition of feedback provides an on-ramp to identify the features of effective
feedback. Using your phone, tablet, computer, or a good-ol’-fashioned dictionary, look
up the definition of feedback and write all parts of the definition that stand out to you
in the box below.

What is the official definition of feedback?

We used Merriam-Webster’s online dictionary to pull down the official definition:

1. a. the transmission of evaluative or corrective information about an action, event, or process to the
original or controlling source also: the information so transmitted

b. the partial reversion of the effects of a process to its source or to a preceding stage;

2. the return to the input of a part of the output of a machine, system, or process (as for producing
changes in an electronic circuit that improve performance or in an automatic control device that
provides self-corrective action)

3. arumbling, whining, or whistling sound resulting from an amplified or broadcast signal (such as music
or speech) that has been returned as input and retransmitted. (Merriam-Webster, 2021)




Part I: Setting the Foundation

There are several key words contained in Merriam-Webster’s definition of feedback
that will guide our learning in the subsequent modules of this playbook. For now, circle,
highlight, or underline the following words from above.

From part 1 a, corrective information

From part 1 a, process

From part 2, output

From part 2, improve performance

From part 3, returned as input
These key words, extracted from the general definition of feedback, provide the foun-
dation for understanding the definition of feedback and how feedback works in our
classrooms. Take a moment to construct your own definition of feedback in your class-

room. Edit and revise the official definition to contextualize what is meant by feedback
in our schools and classrooms. Write that definition below.

O

A contextualized definition of feedback is . . . Q
Q\Q‘\
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Now, let’s apply your own definition of feedback to the teaching and learning in your
classroom. Use the space provided to describe what each aspect of the definition of
feedback would look like in your classroom. We have provided examples to get you
started.




Aspects of the
Definition of
Feedback

Our Example

Module 1: Feedback

What This Looks Like in My Classroom

Corrective
Information

Students are provided comments
highlighting aspects that need
revising in their narrative essays.

Process

Students conference with a peer
to integrate the feedback to make
revisions to the narrative essay.

Output

Students individually prepare the
next draft of their narrative essay
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Improved
Performance

Students once again conference with

a peer to compare and contrast the
drafts of their narrative essays.

Returned as
Input

Students resubmit their narrative
essays. This is input for us, as
teachers, to get feedback on both
peer conferencing and the writing
process.




Part I: Setting the Foundation

Now that we have developed a definition of feedback and begun to connect that to
our teaching and learning, we turn our attention to what the research says about how
feedback works.

Take a moment to reflect on your learning. How are you progressing? Where
do you need to spend a little more time in this module?

Consider these questions to guide your self-reflection and self-assessment:

1. Can | define feedback in our own words?

2. Can | connect the definition of feedback with specific actions in our
schools and classrooms?

3. Can | identify specific examples of when feedback works in our schools

and classrooms?
Access vig‘as(and other resources at
resources.co .com/howfeedbackworks.
. \Q‘\






